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The Newsletter of the  
Center for Teaching Excellence 

CTE UPDATE 

Welcome to issue two of the Spring 2008 Update, 
the Newsletter of the CCM Center for Teaching 
Excellence. This issue will focus on support 
services for faculty offered through the Learning 
Resources Center, the Office of Student 
Development and Enrollment Management, 
Counseling Services, the Institutional Grants 
Office and CTE.  
 

• Becky Hodd, Reference Librarian, offers 
insight into connecting your students to 
many offerings available in the LRC. 

 
• Lyneé Richel, Coordinator of LRC 

Instructional Services, highlights tutorials 
available for faculty and students.  

 
• Dr. Bette Simmons, Dr. Ronnie Kopp 

Wiener and Mr. Jack Gallagher have 
authored an article on recognizing and 
handling students with troubling behavior.
 

• Dr. Kevin Keefe, Director, Resource 
Development and Institutional Grants, 
provides some upcoming grant 
opportunities. 
 

• Professor Joan Cook, Director, Center for 
Teaching Excellence, highlights seven 
principles for good teaching.  

 

From the editor 
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It’s 9:30 p.m., you have your favorite “jammies” 
on, and that cup of hot cocoa on the bedside 
stand.  You’re working on your wireless laptop 
getting ready for next semester’s classes. You 
know your students are the most connected 
generation, and you want to connect them to the 
library resources.  So how do you do that? 
 
Incorporating our resources with your classroom 
needs is easy, so read ahead and get ready to be 
connected.  First of all, try our research subject 
guides.  Maintained by the reference librarians, 
the research guides have been developed to 
provide electronic and print resources in selected 
subject areas.  Within the guide are eBooks that 
are waiting to be required reading, websites to be 
visited that are credible and reliable, and 
recommended databases just yearning to be 
searched for those scholarly journal articles.   Put 
this link on your syllabus or online web presence 
and recommend your students start here for 
overviews or to begin research for your class. 
http://www.ccm.edu/library/subject_research_gui
des.htm 
 
Now you can tuck that laptop away and drift off to 
sleep.  Not so fast intrepid professor!  What about 
those students who are required to use databases 
or even, GASP, a book on a subject?  Are they lost? 
Do they need help navigating the databases or 
searching the catalog? Help them find their way 
with one of the great tutorials the LRC offers. 
Lyneé Richel, our bibliographic instruction 
coordinator, has created interactive tutorials which 
include these subjects: Evaluating Websites Part I: 
Authority; Evaluating Websites Part II: Accuracy; 
Ordering Materials through Interlibrary Loan; 
Searching an Online Database; Searching the CCM 
Catalog Using a Browse Search; and Searching the 

How CCM Faculty Can Connect their Students to the Library 

CCM Catalog Using a Keyword Search.  Send them
to the link below for help with database 
searching, catalog searching, and interlibrary 
loan requests. 
http://www.ccm.edu/library/info_lit.htm 
 
As you yawn and stretch to turn off that light, 
you are suddenly awakened by the thought of 
citations.  How will you know what sources they 
used?  How should those sources be formatted? 
Never fear!  The LRC has online help for your 
students.  Whether the style is APA or Chicago, 
our resources will bring it all together for 
whatever you require your students to use.  Give 
them this link when talking about citations. 
http://www.ccm.edu/library/OLD%20WEB/pdfs/s
tyle_guides_online.pdf 
 
By this time your mind is so full of valuable LRC 
resources that you really need something to 
distract your thoughts.  The hot cocoa isn’t 
working, the favorite jammies are starting to itch, 
and it’s way past midnight. How about counting 
sheep?  As usual, YouTube comes to the rescue.  
Type in the following link and start counting. 
http://www.youtube.com/watch?v=UCheTBc8iZU
 
Happy dreams! 
 
 

By Becky Hodd, Reference Librarian 

Information from the Learning Resources Center 

http://www.ccm.edu/library/subject_research_guides.htm
http://www.ccm.edu/library/OLD WEB/pdfs/style_guides_online.pdf
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Academic librarians, under the organization of the 
Association for College and Research Libraries, 
have worked for several years to develop a 
definition of “information literacy”.   Information 
literate students "recognize when information is 
needed and have the ability to locate, evaluate, 
and use effectively the needed information." 
(Information Literacy Competency Standards for 
Higher Education  
http://www.ala.org/acrl/ilcomstan.html)   

 
Information Literacy is also addressed in Standard 
11 of the Middle States Characteristics of 
Excellence in Higher Education.  According to this 
standard, an accredited institution should 
demonstrate a “collaboration among professional 
library staff, faculty, and administrators in 
fostering information literacy and technological 
competency skills across the curriculum.”  
(Characteristics of Excellence in Higher Education.  
http://www.msche.org/publications/CHX0606032
0124919.pdf) 
 
To address the library’s requirement to promote 
information literacy across the curriculum, the 
Learning Resource Center has recently developed a 
series of online tutorials that teach information 
literacy skills.  These interactive tutorials were 
created with the Flash-based Adobe Captivate 
software.  They can be accessed through the 
library’s information literacy website at 
http://www.ccm.edu/library/info_lit.htm.   
 
The narrated, screen-capture tutorials cover 
several information literacy competencies, such as 
“Searching a Library Catalog”, “Searching the 

EBSCO Academic Search Premier Online Journal 
Database” and “Using the Interlibrary Loan 
Service”.  A three-part interactive tutorial, 
“Evaluating Websites”, teaches the student how 
to critically evaluate a webpage by using the 
criteria of authority, accuracy and an 
argument’s objectivity.   These tutorials provide 
a supplement to the library’s face to face 
instruction sessions and can serve as an 
important prerequisite to librarian-led chat 
sessions for online classes.   
 
Additional tutorials will be launched in the 
summer of 2008.  Planned topics include: 
“Criteria for Identifying Scholarly Journal 
Articles”, “Identifying the Parts of a Citation”, 
“Tips for Avoiding Plagiarism” and “Citing Non-
print Sources and Seeking Permissions for 
Copyrighted Material.”  The LRC also plans on 
creating brief Captivate tutorials for additional 
journal article databases and other library 
system catalogs. 
 
Assignment-specific tutorials may also be 
created if the library is given enough advanced 
notice. The tutorials are very labor-intensive 
and a minimum of one month notice is 
suggested.  To request an assignment-specific 
tutorial, send an email to Lynee Richel, the 
Coordinator for LRC instruction, at 
lrichel@ccm.edu 
 
Most tutorials are under eight minutes and are 
followed by brief online assessment quizzes.  
We welcome your suggestions for improving 
our existing tutorials and would like to know of 
any additional tutorials that would benefit your 
students. 
 

LRC Information Literacy Tutorials 
 
By Lyneé Richel, Coordinator of LRC Instructional Services 
 

http://www.msche.org/publications/CHX06060320124919.pdf
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Note from the editor: During the Fall 2007 
semester, CTE hosted a presentation by Dr.  Bette 
Simmons, Dr. Ronnie Kopp Wiener and Mr. Jack 
Gallagher focusing on services available to faculty 
and staff members. The session highlighted what 
to look for in recognizing troubling behavior from 
students and the resources available to help 
students, faculty and staff to handle the problems. 
The session was so well received that we asked the 
presenters to write an article so that the 
information could be shared with entire CCM 
community. 
 
 
The issue of dealing with students’ troubling 
behaviors is a national issue which affects all of us 
on this campus. These behaviors are exhibited 
throughout the campus: in the classroom, in 
laboratories, in corridors, in offices, and at 
transaction windows.  The purpose of this article is 
to help us all to recognize some of the signs that 
may lead to troubling behavior and to feel a sense 
of community in that we should not deal with 
these situations in isolation. There are resources 
to go to for help and the outcome may be better 
when resources are utilized.  
 
The issues discussed in this article can best be 
dealt with if viewed as a cooperative venture 
among faculty, the Office of Student Development 
and Enrollment Management, and Counseling 
Services at CCM. If a faculty member has a concern 
about a student, it may be the result of 
observation in combination with a gut feeling. We 
want you to trust this gut feeling, as it is very 
valuable. Faculty observe the student on a regular 
basis and are in a very good position to recognize 
if there is a change and if there is something to be 

concerned about. In the authors’ combined 95 
years of experience on this campus, we recognize 
the importance of the faculty member’s concerns. 
You truly are the first line of defense in helping 
the students, as well as protecting the student and 
others. 
 
The following is a list of signs that faculty 
members may observe in identifying troubled 
students in classrooms and offices, excerpted 
from a Cornell University publication  (“Students in 
Distress: What to look for, What to do” prepared by 
Counseling and Psychological Services and the 
Office of the Dean of Students, Cornell University):

Students with Troubling Behavior: What Do I Do? 
By Dr. Bette Simmons, Vice President of Student Development and Enrollment Management 
Dr. Ronnie Kopp Wiener, Counselor 
Mr. Jack Gallagher, Coordinator, Counseling Services 
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Behavioral Changes 
• Suddenly becoming much quieter or 

more aggressive; withdrawing 
• Deterioration in quality of work 
• A negative change in classroom, 

athletic or other performance 
• Missed assignments 
• Missed appointments 
• Repeated absences from class, 

athletic practice, work or other 
important activities 

• Disorganized or erratic performance
• Continual seeking of special 

accommodations (late papers, 
extensions, postponed 
examinations, and the like) 

• Essays or other creative works 
which have themes of 
hopelessness, social isolation, rage 
or despair 
 

Physical Changes 
• Deterioration in physical 

appearance 
• Lack of personal hygiene 
• Excessive fatigue 
• Visible changes in weight 
• Coming to class or other activities 

bleary-eyed or smelling of alcohol 
• Sleeping much more or less 
• Lack of or greatly increased 

appetite 

Personality Changes 
• Direct statements indicating 

distress, family problems, or other 
difficulties 

• Unprovoked anger or hostility 
• Irritability, constant anxiety 
• Exaggerated personality traits: 

more withdrawn or more animated 
than usual 

• Excessive dependency 
• Constant sadness, tearfulness 
• Expressions of hopelessness or 

worthlessness 
 
Safety Risk Changes 

• Any written note or verbal 
statement which has a sense of 
finality or a suicidal flavor to it 

• Essays or papers which focus on 
despair, suicide, or death 

• Severe depression 
• Statements to the effect that the 

student is “going away for a long 
time” 

• Giving away of prized possessions 
• Self-injuries or self-destructive 

behaviors 
• Threats against other people 
• Any other behavior which seems 

out of control 
 
Other Factors to Consider 

• A drop in grades 
• Personal losses, such as death of a 

family member or loved one, 
break-up of a relationship, failures 
in class or athletics, rejection 

• Expressions of concern about a 
student by peers 

• A hunch or gut-level reaction on 
your part that something is wrong
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In deciding what to do it is helpful to distinguish 
between a situation requiring disciplinary action 
and one in need of counseling action. If the 
student’s behavior is causing a disruption in the 
teaching/learning process in the classroom, it 
may be responded to as a potential disciplinary 
matter.  If there is no disruption in the 
teaching/learning process, but you recognize 
that the student is in need of help, it may be 
considered as a counseling matter.  In either 
case, the first step may be for the faculty 
member to have a conversation with the student, 
if possible. If you believe it requires possible 
disciplinary action, the faculty member may be 
able to engage the student in changing the 
behavior and the problem will be settled at that 
level. If the behavior continues to be a problem, 
the faculty member would discuss the situation 
with Dr. Bette Simmons, Vice President of Student 
Development and Enrollment Management or Jan 
Caffie, Assistant Dean of Student Development 
and Enrollment Management. The next step will 
then be decided on a case-by-case basis and 
possible disciplinary action may need to be 
taken. 
 
If, however, there is no classroom disruption, but 
the student appears to be troubled, the faculty 
member may want to speak with a Counselor to 
get input on how to handle the situation.  
Typically, the first piece of advice may be for the 
faculty member to have a conversation with the 
student directly expressing concern about what 
may be troubling the student.  During this 
conversation, the faculty member may find out 
that the student has issues, but is aware of them 
and is currently in treatment dealing with those 
issues. If that is not the case, the faculty member 
can recommend that the student make an 
appointment with a Counselor (973-328-5140) 
to discuss the matter in greater detail.   

If the student is in crisis, the faculty member can 
call ahead to Counseling and alert the staff that 
he/she is walking the student over to the 
Counseling Office (Student Community Center 
118) to meet with the Counselor. This is done 
often, and the Counseling staff will adjust 
schedules to accommodate a crisis. If it is not 
possible to walk the student over to the 
Counseling Office, a Counselor would meet the 
student and faculty at an agreed upon site on 
campus. If the faculty member is not comfortable 
talking with the student, the Counselor can reach 
out to the student by telephone call or letter.  
This is best accomplished with the permission of 
the faculty member to express his or her 
concern. The decision about the appropriate next 
step will be discussed with the Counselor and 
arrived at on a case-by-case basis.  
 
There is no one formula for handling these 
situations, as no two situations are alike.  
However, the Counselors have a great deal of 
experience in handling the complex variations 
seen over many, many years. 
 
Whenever a faculty member speaks with a 
student about these sensitive matters, it is best 
not to promise confidentiality.  Depending on the 
circumstances, it may not be possible to maintain 
confidentiality on the part of the faculty member. 
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It is sufficient to focus on how you can help the 
student, even if it is by referral, to assure the 
student that help is available, and that you know 
how the student can get it. Even if you are a 
professional counselor or psychologist, if your 
primary role on campus is as a faculty member, 
you will be in a better position to maintain that 
role and not enter into dual relationships.  
Rather, the proper action is for you to refer the 
student for counseling. 
 

 Finally, please remember: 
 

 Do not handle concerns about students’ 
troubling behavior in isolation. 

 Use the resources available at CCM. 
 Pay attention to your gut feelings and 

trust them. 
 Do not hesitate to contact the Office of 

Student Development and Enrollment 
Management (ext. 5171) or Counseling 
Services (ext. 5140) if you have any 
questions or concerns about handling a 
student situation. 

 If there is an immediate concern for 
safety, call Public Safety at ext. 5550. 

Federal Funding Opportunities

Advanced Technology Education (ATE) 
http://www.nsf.gov/funding/pgm_summ.jsp?pims_id=5464&org=DUE&from=home 
This program promotes improvement in technological education at the undergraduate and secondary school 
levels by supporting curriculum development; the preparation and professional development of college faculty 
and secondary school teachers; internships and field experiences for faculty, teachers, and students; and other 
activities. With an emphasis on two-year colleges, the program focuses on the education of technicians for the 
high-technology fields that drive our nation’s economy. 
The program also promotes articulation between programs at two-year colleges and four-year colleges and 
universities—in particular, articulation between two-year and four-year programs for prospective teachers and 
between two-year and four-year programs in science, technology, engineering, and mathematics (with a focus 
on disciplines that have a strong technological foundation).   Fields supported by the ATE program include, but 
are not limited to, agricultural technology, biotechnology, chemical technology, computer and information 
technology, electronics, environmental technology, geographic information systems, manufacturing and 
engineering technology, marine technology, multimedia technology, telecommunications, and transportation 
technology. 

By Dr. Kevin Keefe, Director,  
Resource Development/Institutional Grants 
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The ATE program supports proposals in three major tracks. 
• ATE Projects adapt and implement exemplary materials, develop new materials, support technical 
experiences for students and faculty, provide professional development for college faculty and secondary 
school teachers, and support research on technical education. 
Changes in program solicitation for FY 2008, 2009, and 2010 include: 
A new project category "Small Grants for Institutions New to ATE" has been added for institutions that have 
not had an ATE award in the past 10 years. 
Tips 
Although not required, NSF encourages everyone to submit a preliminary proposal because this provides a 
valuable opportunity for proposers to receive feedback before preparing a formal proposal. Not only does the 
preliminary proposal get a review by an external reviewer, but an NSF program officer also reviews the 
proposal and is then available to discuss the proposal. 
Amount of Grant 
ATE Projects range from $25,000 to $300,000 per year. 
Grant Period:  Up to three years 
Deadlines- The next deadline for preliminary proposals is April 24, 2008. 
The ATE deadline for formal proposals is October 16, 2008. 
For information about previous awards, visit the ATE Web page at the URL address above. 
 

 
Course, Curriculum, and Laboratory Improvement (CCLI) 
CCLI supports efforts that conduct research on undergraduate STEM (Science, Technology, Engineering & 
Mathematics) education, create new learning materials and teaching strategies, develop faculty expertise, 
implement educational innovations, and assess student achievement.  Projects typically will address one 
program component and involve a limited number of students and faculty members at one academic 
institution.  Projects with a broader scope or larger scale can be proposed provided they can be done within 
the budget limitations. Proposed evaluation efforts should be informative, based on the project's specific 
expected outcomes, and consistent with the scope of a Phase 1 project.  An extensive evaluation of student 
learning or use of an independent external evaluator may be included as appropriate but is not a 
requirement. In order to encourage collaboration between four-year colleges and universities and two-year 
colleges, projects involving such collaboration may request an additional $50,000. The distribution of effort 
and funds between the four-year institution and the community college should reflect a genuine 
collaboration.  Results from Phase 1 projects are expected to be significant enough to contribute to the 
undergraduate STEM education knowledge base. 
Up to $150,000 ($200,000 when four-year colleges and universities collaborate with two year colleges). 
Grant Period  1 - 3 years 
Deadlines- The next deadline is May 21, 2008. 
The FY 2008 solicitation is available at http://nsf.gov/funding/pgm_summ.jsp?pims_id=5741 
 

Bridges to the Baccalaureate Program for Underrepresented Students- A special workshop is being held April 
18, 2008 from 8:30 a.m. to 3:30 p.m. in the Natcher Building (Bldg. 450, Conference Room E1/E2 of the NIH 
campus in Bethesda, MD). The purpose of the program is to establish partnerships between community 
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colleges and other two-year postsecondary institutions granting associate degrees, and colleges or 
universities that offer baccalaureate degrees, to develop programs that prepare associate degree students 
for admission and successful completion of undergraduate degree programs in biomedical and/or 
behavioral science related subjects. Students eligible to participate in this program are those from groups 
underrepresented in the biomedical science research arena of the nation and/or populations 
disproportionately affected by health disparities. In order to participate in the workshop, teams of at least 
two individuals from each invited institution are required.  

http://grants.nih.gov/grants/guide/pa-files/PAR-07-411.html 

Submission dates are not until September 18, 2008, and January 20, 2009.  
 

Broadening Participation in Computing (BPC), May 21, 2008 (full proposal).  

This program aims to significantly increase the number of citizens and permanent residents receiving 
postsecondary degrees in the computing disciplines. Its emphasis is on students from communities with 
longstanding underrepresentation in computing: women, persons with disabilities, and minorities. The 
program encourages broad alliances of institutions and organizations that will design and carry out 
comprehensive programs that address underrepresentation in the computing disciplines, which would 
include academic institutions of higher learning in alliance with secondary (and possibly middle) schools, 
government, industry, professional societies, and other not-for-profit organizations. In most cases, 
alliances should involve multiple academic institutions of higher learning. Together, the participants are 
expected to:  
• develop and implement interventions that support students,  
• create sustainable change in culture and practices at the institutional, departmental, and organizational 
levels, and  
• serve as models and repositories for effective practices to broaden participation.  

http://nsf.gov/funding/pgm_summ.jsp?pims_id=13510 

Informal Science Education (ISE), September 18, 2008 (preliminary proposal), December 18, 2008 (full 
proposal), CFDA  

About 50 awards of up to $5 million will be made for projects that develop and implement informal 
learning experiences designed to increase interest, engagement, and understanding of science, technology, 
engineering, and mathematics (STEM) by individuals of all ages and backgrounds, as well as projects that 
advance knowledge and practice of informal science education. Proposals may be submitted for planning 
grants; conference, symposia, and workshop grants and grant supplements. Projects may target either 
public audiences or professionals whose work directly affects informal STEM learning. Projects are expected 
to demonstrate strategic impact, innovation, and collaboration. 

http://nsf.gov/funding/pgm_summ.jsp?pims_id=5361 
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Information Technology Experiences for Students and Teachers (ITEST), Late Fall, 2008 (Letter of Intent) with 
full application in 2009.  About 14-17 awards will be made in support of projects that demonstrate 
innovative and creative applications of information technology in school and non-school contexts and is 
committed to preparing learners to benefit from and contribute to the growing national cyberinfrastructure. 
Supported projects are intended to provide opportunities for middle and high school children and teachers 
to build the skills and knowledge needed to advance their study, and to function and to contribute in a 
technologically rich society. ITEST has four components:  
• youth-based projects with strong emphases on career and educational pathways,  
• comprehensive projects for students and teachers,  
• renewals of existing projects, and  
• an ITEST Resource Center.  
 
http://www.nsf.gov/funding/pgm_summ.jsp?pims_id=5467
  
*Nanotechnology Undergraduate Education (NUE) in Engineering, May 14, 2008 (due date). About 10 awards 
of up to $200,000 for two years will be made. This program aims at introducing nanoscale science, 
engineering, and technology through a variety of interdisciplinary approaches into undergraduate 
engineering education. The focus of this year’s competition is on nanoscale engineering education with 
relevance to devices and systems and/or on the societal, ethical, economic, and/or environmental issues 
relevant to nanotechnology. NUE emphasizes new approaches to undergraduate engineering education 
through interdisciplinary collaborations. An example is a freshman course introducing the basic phenomena 
and processes at the nanoscale, the unifying principle of matter at the nanoscale, connections to other 
disciplines, and application areas of societal relevance. Eligible applicants are universities and colleges, 
including community colleges.  

http://www.nsf.gov/pubs/2008/nsf08544/nsf08544.htm 

  
Research In Undergraduate Institutions (RUI)- Applications accepted at any time during the year. This 
program supports research by faculty members of predominantly undergraduate institutions through 
funding:  
• of individual and collaborative research projects,  
• the purchase of shared-use research instrumentation, and  
• Research Opportunity Awards for work with NSF- supported investigators at other institutions.  
All NSF directorates participate in RUI activity. Eligible institutions include two-year colleges that provide 
programs of instruction for students pursuing degrees with institutional transfers. Number and size of 
awards vary across disciplinary fields. The website is: 

http://nsf.gov/funding/pgm_summ.jsp?pims_id=5518 

http://www.nsf.gov/funding/pgm_summ.jsp?pims_id=5467
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Small Grants for Exploratory Research, no deadline. The National Science Foundation funds small-scale 
exploratory, high-risk work in all fields of science, engineering, and education normally supported by 
NSF through brief proposals without the usual external review. Research suitable for SGERs is 
characterized as:  
• preliminary work on untested and novel ideas,  
• ventures into emerging and potentially transformative research ideas 

http://nsf.gov/funding/pgm_summ.jsp?pims_id=501093 

Just as a healthy mix of nutrients (remember the 
food pyramid) produces a strong, healthy body, so 
too, a healthy mix of effective teaching/learning 
principles promotes a “healthy” educational 
environment.  If you were asked to list “seven 
principles of good practice in higher education,” 
what would be on your list? 
 
In March 1987, the American Association of Higher 
Education first published "Seven Principles of Good 
Practice in Undergraduate Education1." To produce 
this document the authors, Arthur Chickering and 
Zelda Gamson, analyzed fifty years of research on 
good teaching principles.  
 
As much as we talk about how different today’s 
students are, these principles still provide a rock-
solid foundation.  Similarly, the technology 

revolution has not changed the picture.  Rather, 
technology can be the “lever” 
(http://2md.osu.edu/edtech/pdfs/seven_principles
.pdf) to expand the opportunities for 
implementation of these principles.  So here they 
are (abstracted from the original article):  

1. encourages contact between students 
and faculty,  

2. develops reciprocity and cooperation 
among students,  

3. encourages active learning,  
4. gives prompt feedback,  
5. emphasizes time on task,  
6. communicates high expectations, and  
7. respects diverse talents and ways of 

learning.  

Director’s Corner . . .  
Food for Thought 

By Professor Joan Cook, Department of Psychology 
Director, Center for Teaching Excellence 
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Join us for CTE’s facilitated discussions of these principles. 
 

The next meeting will be Wednesday, April 23, 11:30 in CTE (D-216) where we 
will discuss principle #3:  Incorporating Active Learning. 
 
Email jcook@ccm.edu by Tuesday, April 22, if you would like to attend. 
 

We can do it ourselves - with a little bit of 
help...  

These seven principles are not ten 
commandments shrunk to a 20th century 
attention span. They are intended as guidelines 
for faculty members, students, and 
administrators -- with support from state 
agencies and trustees -- to improve teaching 
and learning. These principles seem like good 
common sense, and they are -- because many 
teachers and students have experienced them 
and because research supports them. They rest 
on 50 years of research on the way teachers 
teach and students learn, how students work 
and play with one another, and how students 
and faculty talk to each other.  

While each practice can stand alone on its own, 
when all are present their effects multiply. 
Together they employ six powerful forces in 
education:  

• activity,  
• expectations,  
• cooperation,  
• interaction,  
• diversity, and  
• responsibility.  

 
Check out the details at 
http://honolulu.hawaii.edu/intranet/committees/F
acDevCom/guidebk/teachtip/7princip.htm.  
Additional applications can be found at 
http://home.capecod.net/~tpanitz/seven.html. 

 

http://honolulu.hawaii.edu/intranet/committees/FacDevCom/guidebk/teachtip/7princip.htm
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